Arts and Cultural Education in Silicon Valley

Final Report of the
Arts and Cultural Education Task Force

For submission to the
Leadership Council
of
Cultural Initiatives/Silicon Valley

July, 1998



Background

This final report of the Arts and Cultural Education Task Force of Cultural Initia-
tives/Silicon Valley is intended as a blueprint for action. It was drafted for the
Leadership Council to provide guidance on next steps in what is conceived as a
long-term developmental process.

The convening of the Task Force grew out of the comprehensive cultural plan,
20/21, developed for the Silicon Valley region in 1996-1997. A joint effort of
the City of San Jose and the Arts Council of Santa Clara County, its recommen-
dations have been widely embraced as a framework for development of arts and
culture in Silicon Valley over the next decade. One of the major areas of focus is
education.

The Arts and Cultural Education Task Force, chaired by Dianne McKenna, began
its work in January, 1998 and held its final meeting in May. In addition to meet-
ing as a committee of the whole, it broke up into three Working Groups to tackle
specific issues requiring in-depth analysis. These Working Groups were supple-
mented with additional individuals with particular expertise and experience.

This paper summarizes the work of the Task Forces and Working Groups and was
prepared by Dr. Dennie Wolf of the Harvard Graduate School of Education as-
sisted by Dr. Thomas Wolf, who authored the original cultural plan. These con-
sultants facilitated the Task Force process. The paper is being submitted to the
Leadership Council but will be submitted with gratitude to all members of the
Working Groups and the Task Force. Many thanks are due to these individuals
who are listed in Appendix A.
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Overview

Vision

The vision for this initiative is a next generation of individuals who will enjoy,
learn from, be enriched by, and support the arts and cultural life of the region.
Silicon Valley will be characterized by:

* its vigorous arts climate
e its reputation as a world-renowned center of the arts, design, and technology

* acommunity where diverse ethnic heritages enrich one another.

Immediate Goals, Strategies, Mechanisms, and Success Criteria

The immediate goal of this initiative is to ensure that by the end of a five-year
implementation process, arts, cultural and design education will be an integral
part of elementary school education throughout the region.

Specifically, this means that participating elementary schools (or sites serving
children) will:

* dedicate at least 5% of their budgets to arts and cultural education
» offer sequential, high-quality learning in at least one area of arts, cultural or
design education
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* develop long-term cultural and educational partners (e.g., arts and cultural or-
ganizations/providers, universities and colleges, and/or business supporters)
who assist in the design and delivery of high quality programs.

Since this is an ambitious initiative, it is vital to create viable mechanisms for
supporting the work involved. These will include:

* acounty-wide arts and cultural education collaborative involving interested
school districts and arts, cultural and design organizations

* an endowment capable of supporting the operating costs of the collaborative

* launching “HIGH FIVE,” a county-wide initiative to ensure that substantial
school funds support teaching and learning in the arts, culture and/or design

* anetwork of programs that support both family participation in and neighbor-
hood support of the arts, culture and design.

Measures of success for the first phase of this initiative include (but are not lim-
ited to):

* number of elementary schools with sequential, quality arts, cultural, and de-
sign education programs

» distribution of such school programs throughout the county, and across types
of communities

* number of elementary schools assuming an increasing proportion of costs for
such programs

* number of providers engaged in long-term partnerships with elementary
schools

* diversity of providers engaged in long-term partnerships with elementary
schools (e.g., range of higher education institutions whose students participate
in elementary school programs in the arts, culture and design, range of busi-
nesses supplying expertise and equipment to support design programs, etc.)

* evidence of coordinated training programs for classroom teachers, specialty
teachers, artists and designers in residence, and/or post-secondary students
training to be educators

* increasing participation by funders

* ongoing public support for community-based programs that will amplify what
occurs in school settings

* increasing involvement of family members in school- and community-based
programs

* quality and distribution of information about the initiative.
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Longer Term Goals

Longer-term (ten-year) goals are:

to make arts, cultural and design education a substantive part of K-16 edu-
cation and family life throughout the region

to guarantee that these programs are reliably funded so that children and
families have ongoing opportunities to engage in the cultural life of the re-
gion

to enable schools to take on an increasing proportion of fiscal and program-
matic responsibility for the support and quality of the programs

to create a network of affordable and accessible community-based programs
that can complement and support what is occurring in the schools.

Measures of the long-term success of this initiative will include (but are not lim-
ited to):

number of full-time arts, cultural and design staff employed in the county
number of K - 16 schools with sequential, quality arts cultural, and design
education programs

distribution of such school programs throughout the county, and across types
of communities

number of K - 16 schools assuming an increasing proportion of costs for such
programs

number and diversity of providers engaged in long-term partnerships with K -
16 schools

evidence of coordinated training programs for classroom teachers, specialty
teachers, artists and designers in residence, and/or post-secondary students
training to be educators

number of students electing arts and design courses at middle, high and colle-
giate levels

number of graduates from regional public schools who take arts and design
courses at the post-secondary level

number of students in post-secondary arts and design courses who take edu-
cation courses and/or work in school programs
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* number of students graduating from college who seek employment in arts and
design settings

* increasing participation by funders

* ongoing public support for community-based programs that will amplify what
occurs in school settings

* increasing involvement of family members in school- and community-based
programs

* quality and distribution of information about the initiative.

Financial Implications

The total new dollars that will be committed to arts and cultural education over
the course of ten years will be $100 million. Of this amount, approximately two
thirds will come from redirected school funding or other matching funds from
schools, community organizations, cultural organizations, and support groups like
parent-teacher organizations.

A total of $33 million dollars must be raised during the ten-year period. The
Leadership Council will be asked to oversee feasibility of raising these funds,
and any ensuing activities. This amount (the equivalent of approximately $2 per
resident per year) includes:

*  $20 million for school programs (cf., Part I)

*  §$5.7 million for the establishment and support of the program infrastructure
(cf., Part II)

e §$7.35 million to develop community-based programs that will support and
amplify school-based programs (cf., Part III).

The requirements on a calendar year basis break down as follows:

FINANCIAL REQUIREMENTS - FIRST FIVE YEARS

1. School II. Infrastructure II1. Community Total
1998 $50,000 $40,000 $170,000 $260,000
1999 450,000 1,160,000 380,000 1,990,000
2000 1,500,000 1,200,000 850,000 3,550,000
2001 1,500,000 1,200,000 850,000 3,550,000
2002 1,500,000 2,100,000 850,000 4,450,000
Total $5,000,000 $5,700,000 $3,100,000 | $13,800,000

FINANCIAL REQUIREMENTS — SECOND FIVE YEARS (Aggregate)

| 1. School | II. Infrastructure | II1. Community | Total
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| $15,000,000 | $0 | $4,250,000 | $19,250,000 |

Further detail regarding these funds to be raised can be found in the specific sec-
tions of the working paper.

Next Steps

The Leadership Council will review the recommendations of this paper at its first
fall meeting. In the meanwhile, program funding is already being assembled to
start piloting various initiatives in 1998.

The highest immediate priority is for the Leadership Council to authorize the
creation of the new arts education coordinating organization recommended in
Part I of this report and to provide the structure, guidance, funding, and staffing
forit. As is suggested in the final section, this organization should be established
initially within Cultural Initiatives/Silicon Valley itself.
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Part 1
School-based Initiatives

I.1: The timing is right to bring about a major change in the level of local
schools’ and communities’ commitment to arts, cultural and design education
for both children and their families.

This is a promising moment for the potential development of school-based arts
and cultural education programs in Silicon Valley. For twenty years, the funding
limitations imposed by Proposition 13 stripped arts and cultural education from
California schools. As a result, the current generation of parents, as well as their
children, have grown up virtually without the consistent opportunity to learn the
fundamentals of arts and culture. It has been difficult for both students and teach-
ers to have the kind of sustained, in-depth cultural educational experiences that
have a lasting effect.

At present, several factors are altering this challenging situation:

* A number of municipalities, districts, schools, and parent bodies (e.g., Educa-
tion Foundations), working with arts organizations, have developed a variety
of grass-roots strategies for reinstating arts and cultural education into the
schools. They have found creative ways to fund these programs including the
thoughtful use of federal grant monies, funding the arts through municipal
youth programs, etc. These strategies constitute an important body of knowl-
edge for sharing with other municipalities, districts, and schools.

* The state of California has just produced a new and forward-looking frame-
work for the visual and performing arts (albeit with little to no actual fiscal
support).
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The extraordinary development of technology and its applications throughout
the region has made it clear that design can be an integral and distinctive part
of any such initiative.

There is an enormous state-wide push for higher levels of literacy achieve-
ment that could offer a context for a number of arts-academic partnerships.

The University of California system has new admissions criteria, including the
expectation that entering students will have at least two credits in the fine and
applied arts. The net result is that school districts may move to require more
arts credits for high school graduation.

The teacher population throughout California will change dramatically over
the coming five years. In areas such as San Jose and Santa Clara County pre-
dictions are for a turnover rate in the neighborhood of 75%. This opens a rare
opportunity (and responsibility) to educate an entire generation of new class-
room teachers about the place of arts and culture in children’s learning.

Neighboring counties, specifically Santa Cruz, San Francisco, and Monterey,
are engaged in similar efforts. Santa Cruz County is the pilot site for the
David & Lucile Packard Foundation’s new initiative in arts education. San
Francisco has been using a substantial portion of its Annenberg educational
improvement money to fund arts-related initiatives. The college system of
Monterey County has become a substantial partner in that region’s arts and
cultural education initiatives. If these initiatives could be linked, significant
mutual learning would be possible.

Technologies such as the Internet and local-access television, both widely
available throughout the region, could be harnessed to multiply the effects of
school-based programming.

I.2: The HIGH FIVE program, as conceived in the cultural plan, represents a
productive framework for advocating and realizing a more prominent role for

arts and cultural education in local schools.

Building on the context outlined in 1.1, the Task Force focused on developing the
details of the HIGH FIVE initiative, as originally outlined in the Cultural Plan.
The group acknowledged that there are many challenges. Simply providing
money to schools guarantees nothing. Indeed, there are many precedents for huge
financial investment in incentive programs for schools that do not achieve their
desired effect.
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I.3: In order to achieve a clear and compelling focus, HIGH FIVE is conceived
as a long-term effort to raise a next generation of citizens who value, under-
stand, and support arts, culture, and design for their families, communities, and
region. In order to build steadily towards this goal, HIGH FIVE will begin
with elementary schools, moving to middle and high schools as vigorous and
sustainable programs are institutionalized in the early grades.

A very compelling way of presenting HIGH FIVE would be to suggest that the
children entering school in the year 2000 would, through the program, become
adults who understand, enjoy, and support the arts and culture for themselves and
others. Following a careful planning process (1998-1999), the initiative would
fund first elementary, then middle, then high school and college-level initiatives.
It would gradually create a continuous corridor of opportunities that would allow
young citizens of the region to grow steadily more knowledgeable, skilled, and
interested in the role of the arts, culture and design in individual and civic life.

Creating this kind of developmental initiative would allow focus and concentrated
development of quality programs, rather than diluting the effort by attempting to
do everything at once. As plans move forward and guidelines are developed, the
program must be sensitive to the structural differences between elementary and
secondary schools. For instance, principals at the secondary level have much
greater discretion over budget and personnel than is true at the elementary level.

I.4: The purpose and goals of HIGH FIVE should focus on in-depth, high
quality arts and cultural education at school sites, not simply exposure or en-
richment efforts. Performance, creation, study of art history and criticism, and
programs that relate the arts to other areas of the curriculum should all be eli-
gible for support.

It was agreed that the purpose of the program would be to develop in-depth arts
and cultural education at school sites throughout the region.

More specifically, the goal of HIGH FIVE funding would be to develop programs
that are:

*  high-quality: creating models for arts and cultural programs that will be well
worth replicating throughout the county

* sustained: offering children the opportunity to develop their talents and under-
standing over a period of years
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* connected: coupling in-school and out-of-school opportunities (e.g., after-
school programs, family programs)

* inclusive: providing learning opportunities to teachers and family members as
well as students in order to develop multiple supports for children’s growing
interest in the arts and culture.

Given the many ways in which students can encounter, enjoy, participate in and
study the arts, maximum flexibility should be allowed in the types of eligible pro-
grams. Eligible programs should include not only those in which young people
create or perform but also those in which they study art history and criticism and
those that relate the arts, culture, and design directly to other areas in the school
curriculum.

I.5: A major vehicle for HIGH FIVE should be a series of “greenhouse sites,”
in which high quality programs could be incubated and then shared with other
schools.

The development of in-depth, high-quality programming will be facilitated by
establishing a series of “greenhouse sites” throughout the region. (A “greenhouse
site” might be likened to a teaching hospital where quality medical care is devel-
oped and disseminated by example.) These sites would be the work of consortia
of schools, arts and cultural partners (e.g. theater companies, museums, dance
troupes, etc.), and supporting organizations (e.g., after-school programs, parent
organizations, etc.). For instance, the network could include:

* aconstellation of elementary schools coupled to local libraries, as well as lit-
erature and theater partners that address the development of literacy skills in
first and second languages with the help of college students who act as after-
school mentors in literature, creative writing, and network publishing

* asecondary school with a network of after-school and community and higher
education programs that serve its students, working in conjunction with visual
artists, photographers, museums, and computer graphics firms

* aconsortium of elementary schools and parent volunteers, collaborating with
music and musical theater organizations, providing lessons, encouraging at-
tendance at performing events and festivals, and supporting a county-wide se-
ries of youth concerts featuring traditional ethnic music.

Greenhouse sites will be multi-dimensional. For example, they may involve:

* development and delivery of arts and culture-based curriculum
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* summer academies in which additional curriculum can be co-taught and re-
fined by teachers and artists working with students

» professional development opportunities for teachers (see below for additional
detail)

* family involvement in the program (e.g. reduced/free admissions to related
events)

» after-school and evening educational programs for students, families, and
community members.

1.6: Funding should be made available to consortia of schools, programs, and
providers selected though an RFP process with funding available over a five-
year period. Long-term sustainability should be a major criterion of funding.

Any consortium of schools, programs, and providers should be eligible to become
a HIGH FIVE site. The sites would be selected through an RFP (request for pro-
posals) mechanism with decisions based on standards and criteria, not on a first-
come, first-served or geographic basis. Coordination of this process would be ac-
complished through the new coordinating organization described in the next part
of this paper.

It is obvious that the process by which sites are selected will be scrutinized care-
fully for fairness and objectivity. It is strongly advised that:

» there be no possible perception of conflict of interest; that is, no one con-
nected in any way with an applicant consortium should serve as a member of a
decision-making body

* experts from outside the community be utilized in the process

» the process involve site visits to gain additional information on the applicants,
their institutions, programs, and the people involved.

As candidate sites are considered, one of the major criteria for funding should be
long-term sustainability of programs beyond the five years of funding. A major
goal of the initiative is to effect long-term institutional change within schools, not
simply to fund efforts that last only as long as the special funding is available.

1.7: HIGH FIVE should offer a minimum five-year funding cycle in multiple
phases with an associated pattern of funding designed to maximize the chances
of programs becoming institutionalized.




Arts & Cultural Education Working Paper (Final Draft) — page 12

Initiatives would be eligible for as much as five years of support, based on the
continued effectiveness and quality of their work. The several phases of support
would include:

* planning grant with seed money funding

* pilot year with 75% of full funding

» full implementation in second year with 100% funding
» second year of full implementation with 75% funding
» third year of full implementation with 50% funding.

A key outcome of this process should be the hiring of long-term arts, design, and
cultural education staff. Without that, the programs will disappear as quickly as
the funding does.

A second outcome is that following these five years, the fiscal responsibility for
the program is to be assumed by the site. This responsibility can be shouldered by
the school, parent organizations, educational foundations, contributing corpora-
tions, etc.

To be eligible for funding at any phase, the applying partners must demonstrate
their financial and organizational commitment to the project. Throughout the
process, sites must produce a 1:1 match for funds. Some of this match must come
through actual dollars. For instance, applicant schools could fund substitute teach-
ers for those teachers involved in planning meetings as well as release time for
administrators. The remainder of the match might be achieved in other ways, for
instance, through the work of parent volunteers, contributions of equipment, etc.
(The proportions of cash match are yet to be determined.)

Participating schools will have to demonstrate commitment through other mecha-

nisms as well. This could be achieved through various models (e.g., sign-off from
key players such as the principal, a teacher, and a member of the site-based coun-

cil, or a vote of a percentage of the faculty and endorsement from the parent orga-
nization).

Also important in the eligibility would be evidence of a commitment on the part
of arts organizations to engage in planning and a willingness of program partici-
pants to engage in program development and piloting in summer academies (de-
scribed below).

Finally, as the program develops, it will be important to design incentives that
guarantee schools hire specialty faculty and assume fiscal responsibility for con-
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tinuing to sustain the program. For example, only those programs that hire staff
and assume funding responsibilities would be eligible for subsequent partnerships
and funding opportunities.

1.8: The development of the HIGH FIVE program should progress in three
phases.

Phase I: Initiating the Program (January, 1998 — June, 1999)
In order to initiate this program, several processes must occur:

* review and approval of this report by the Leadership Council

» approval of administration of a pilot

* fund raising for first three years of program

* development of final program design and documentation with assistance of
consultant

* solicitation of interested schools and cultural partners

* development and selection of first round of proposals.

Phase II: The First Greenhouse Programs (June, 1999 — June,
2002)

In this phase, approximately 12 - 15 greenhouse sites will be selected throughout
the region. In their planning, piloting, and first implementation year, the central
organization will provide a series of support services to ensure their success.
These include:

* access to the services of a trained corps of arts and culture teachers who can
act as ongoing substitutes, allowing teachers to be out of the classroom for
training, cross-visitation, etc.

* aseries of seminars for participating principals and superintendents to keep
them informed and involved

* opportunities for professional development and adult education for partici-
pating teachers (e.g., workshops and joint planning time with artists from col-
laborating institutions, but also a season’s ticket, invitations to rehearsals,
etc.).
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Phase III of HIGH FIVE (2002 — Forward)

Phase III of HIGH FIVE begins once the first round of greenhouse sites matures
to the full implementation stage. At that juncture, it would be possible to initiate
a second round of sites, with the first round of programs serving as mentor sites.

1.9: In order to be successful, HIGH FIVE must be integrated with and sup-
ported by the other initiatives described in this working paper. For instance, the
Cultural Passport and the Internship programs described in Part III could help
to ensure the success of the program.

To be successful and coherent, the HIGH FIVE initiative must be supported in as
many ways as possible. For instance, as the Cultural Passport program (described
in Part III of this report) develops, one version of it could provide all the fourth
graders and their families in greenhouse sites (or throughout the County) with a
year’s worth of fee-supported opportunities. Corporations could support one or
more schools in their area in this initiative. While HIGH FIVE begins at elemen-
tary schools, internship programs (also described in Part III) could train middle
and high school students to act as arts and cultural mentors in schools, as well as
in after-school and summer programs.

I.10: In order to be successful, the HIGH FIVE initiative will have to include
special training for principals and superintendents to help them to see the im-
portant contributions that such programs can make to children’s well-being and
achievement.

To guarantee that administrators sign-on and sustain their support for the pro-
gram, it will be vital to encourage their interest. This can be achieved in a range
of ways:

* seminars held off-site and featuring both high-profile speakers and reviews of
relevant programs and research

» quality technical assistance about institutionalizing high-quality arts and cul-
tural education programs (e.g. grant-writing, successful educational founda-
tions, garnering sustained corporate support)

» awards and other forms of recognition for teachers and administrators who
make substantial contributions to the initiative.
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I.11: The success of HIGH FIVE will also depend upon the coordinated help
of the many colleges and universities of the region in the area of provision of
training.

The region is rich in post-secondary institutions that should become partners to
the initiative. In garnering their ongoing support, it is critical to convene a group
of interested presidents and deans who could identify a series of innovative and
feasible initiatives. These might include:

Sites for education training for fine and liberal arts students who may one day
be part or full-time teachers. While these programs can include standard op-
portunities to develop the teaching and education expertise necessary, some
should make use of the unique strengths of Silicon Valley. As an example,
imagine vocal music majors learning the set of skills necessary for computer
generated music and animation and securing the requisite courses for teaching
certification.

College-level courses for high school students who have completed what is
available at their schools and who wish to continue to study the arts. This can
serve post-secondary institutions as a recruiting opportunity and give young
people a head start on becoming arts-trained teachers.

Seminars and summer programs in which academic and arts faculty train a
small cadre of already experienced and knowledgeable individuals, who then
go on to teach the faculty at their school sites, with the back-up support of
college faculty.

Summer institutes which combine integrated arts and academic curriculum
development opportunities for classroom teachers and arts specialists with the
chance to work with young people for several hours each day to pilot their
curriculum and teaching techniques.

Programs to train family members to be expert volunteers in classrooms.

Financial Implications

Funds to be raised (ten-year goal) under supervision of Leadership Council: $20
million.

Balance of 1998: $50,000 for program development and pilot
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* 1999: $450,000 for pilot
e 2000-2002: $1.5 million/year for elementary initiative
* 2003-ongoing $3 million/year for K-16 initiative

Please note: These figures are for all costs associated with the program including training compo-
nents. They do not include matching funds (e.g., redirected school district budget funding, col-
lege/university contribution to training programs, etc. which is estimated at $40 million). Figures
are for calendar years (January through December).
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Part 11
Infrastructure

I1.1: In order to support the vision and immediate goals of the arts and cultural
education initiative, a new regional organization should be established to pro-
mote, coordinate and fund-raise for arts, cultural and design education
throughout the Silicon Valley region.

Throughout the meetings of the Task Force and its Working Groups, the need for
a dedicated organization to help coordinate, promote, and fund arts education in
Silicon Valley arose repeatedly. According to discussions in all three Working
Groups, while there is no shortage of initiatives and programs, there is a lack of
coordination and organization necessary to a comprehensive, well thought-out
system. One person put it as follows: “There are millions of good ideas but a
continuity and leadership vacuum. We have to get past the system we have now
which takes us from arts education hiccup to hiccup. We need a central organiza-
tion, quality control, structure, planning, and information.”

In addition, there was consensus that no existing organization had the appropriate
combination of attributes:

* asingle focus on arts education

* aregional purview

* an appropriately trained staff

» the interest and resources to devote to the initiative.

Moreover, no existing organization comes without “baggage,” as several partici-
pants described it, that could be detrimental to the confidence that people would
place in the organization.
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Participants noted that the success of any new organization would depend upon
its:

* design to support, rather than compete with, the programs and fund-raising of
existing organizations

* provision of high-quality services that extend, rather than duplicate, the ca-
pacity of existing organizations

* clear focus on County-wide and cross-institutional initiatives that serve the
needs of the full spectrum of institutions, presenters, and providers of arts and
cultural education

* lean and efficient operation (“not another layer of bureaucracy”)

» ability to increase the funds flowing to existing organizations.

With these points as background, participants in the Infrastructure Working
Group agreed that this organization should be a new entity and the Task Force
unanimously concurred. At the same time, this organization should operate in as
lean a fashion as possible, making maximum use of existing sites and the power
of technology. (A model of such an organization, the Cultural Education Collabo-
rative in Charlotte, North Carolina, is described in Appendix B to this working

paper.)

I1.2: The new organization should serve in a coordinating, distribution, pro-
motion, and advocacy role. It should not provide its own programs in arts and
cultural education.

A number of excellent existing organizations in Silicon Valley already deliver arts
and cultural education programming and can be encouraged to develop more.
Therefore the new organization would have different functions including:

* Advocacy: Fostering a broad understanding of the central and important role
that the arts and arts education can play in the healthy development of young
people and the community.

*  Coordination and distribution of programs: Helping get people to programs
and programs to people and making sure there is the proper supply of pro-
gramming to meet demand in various disciplines, geographic areas, age
groups, etc.

*  Promotion and marketing: Getting information to consumers about opportu-
nities to participate; distributing information to purchasers like schools or
community organizations to let them know what programs are available; pro-
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viding on-line information services as well as a printed newsletter; offering
showcases and other vehicles to allow work to be seen and assessed.

I1.3: The new organization should serve as a convener for arts education re-
search and planning, assist in the healthy distribution of program development,
and serve as a locus for training.

As conceived by the group, the new organization would be a place where arts pro-
fessionals, school officials, teachers, parents, community organization representa-
tives, funders, and others interested in arts and cultural education could meet to
develop ideas, initiatives, and long-range plans.

One of the special services that could be offered is in the area of research. The
new organization could identify gaps in program availability and provide incen-
tives to get such programming developed. As an example, if a number of teachers
were interested in developing an integrated arts and science curriculum for middle
school students, the new organization could provide a forum and seed funding to
support the initial phases of this work. It could also disseminate information about
the results.

The new organization could also make sure that training opportunities were
widely available for teachers, school administrators, artists, arts organization ad-
ministrators, and others. These would include summer workshops for teachers,
program development training for artists and arts organizations, high level train-
ing seminars for principals and superintendents, and so on. It could also provide
stipends to make it possible for people to travel for training opportunities else-
where if the region’s own educational and service providers did not offer specific
opportunities required.

I1.4: The funding activities of the new organization should focus primarily on
special initiatives, using a request for proposals (RFP) format and a standards-
based selection of schools and cultural partners. It should not focus on general
organization or program support at least initially.

One of the best tools for carrying out coordination, program development, and
training will be through highly focused initiatives, rather than through a broad-
spectrum of general funding for arts education. For example, the first initiative of
the organization will be the HIGH FIVE initiative, a challenge grant program
aimed at getting elementary schools to commit no less than 5% of their per pupil
expenditure to arts and cultural education (described in the previous part of the
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report). Phase [ will be called “ARTS/STARTS,” a program designed to insure
that all elementary students gain access to arts and cultural education. The new
organization will raise funds and then distribute support for planning, program
development, implementation, and institutionalization to participating collabora-
tives of schools, community organizations, and cultural partners.

In order to accomplish this, the organization will have to make difficult funding
decisions and adjudicate quality. This can be accomplished through the use of
panels and site visits such as are used by the National Endowment for the Arts.
Thus, where funding is involved, decisions will be based on criteria that are
widely agreed upon and enforced. It is important to note that while not all schools
or arts organizations will receive funding, any organization, school, artist, or other
constituent may utilize the other services of the new organization including tech-
nical assistance, information, promotion, and coordination.

I1.5: The new organization should be responsible for collecting data required
to benchmark progress and measure success in the achievement of goals in arts
and cultural education.

At the beginning of this report, it was suggested that there be clear goals for arts
and cultural education in Silicon Valley and specific success criteria were out-
lined. In order to measure the achievement of the goals, data will need to be col-
lected on a regular basis. It would seem appropriate for the new organization to
be responsible for this task. Not only will it have the closest relationship with
those in a position to provide the basic data but it will have other important uses
to which the information can be put in the areas of advocacy, planning, and pro-
gram development.

I1.6: The development of the new organization should proceed quickly with
the goal of having an Executive Director hired by early 1999.

The new organization should be established as quickly as possible once the Lead-
ership Council has reviewed and endorsed the plans. A group of interested indi-
viduals, many drawn from the Task Force, can be assembled to advise the
Leadership Group on name, mission, goals, structure, staffing, initial program,
and budget using this paper as a guide. Separate incorporation should be deferred
and the organization should initially be part of Cultural Initiatives/Silicon Valley.
It should be formally established in the Fall of 1998 with the goal of having an
Executive Director hired by early 1999. Based on the experiences of other com-
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munities, it is a safe prediction that many of the initiatives described in this paper
will only be possible once the organization has been formed and is active.

I1.7: Within three years, the core operating costs of this organization, esti-
mated at approximately $250,000/year, should be endowed.

Because this organization will be primarily a service and support organization and
because it will be serving other constituents who must fund raise for their contin-
ued existence, it is important that it not be perceived as an ongoing competitor for
operating funds. Core operating support should be endowed. Based on other or-
ganizations of this kind across the country, that core operating support (basic staff
and office costs) is estimated at $250,000/year. This will require a $5 million en-
dowment which should be achieved within three years. It is important to point out
that the $250,000 will support basic costs only and is not intended to support spe-
cial initiatives described later in this report for which special funds must be
sought but where the beneficiaries are school systems and arts organizations.

I1.8: The structure and performance of the new organization should be re-
viewed annually by the Leadership Council. In time, it should probably be
spun off as a separate 501(c)(3).

Experience in other communities suggests that an independent arts education co-
ordinating organization is most effective when it is incubated within a strong ex-
isting organization with top-level leadership assisting its initial development.
However, it is also the case that most of these organizations spin off in time and
become their own independent nonprofit corporations with separate boards, iden-
tities, and constituencies. The Leadership Council should monitor carefully the
development of the new organization, making sure it is strong and properly sup-
ported/endowed before launching it as an independent 501(c)(3).

I1.9: Establishment of the new organization is among the most important con-
siderations put before the Leadership Council.

The importance of the arts education coordinating organization described in this
section of the Report cannot be overstated. Quite simply, the success of all the
initiatives depend on getting the organization and its staff in place as quickly as
possible. The temptation will be to focus on programs like “HIGH FIVE” which
are visible and whose constituency of young people and their families is immedi-
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ately apparent. But the Leadership Group must focus its attention first and fore-
most on establishing the organization.

Part of the reason for this is because the organization is so critical to the success
of all the initiatives. But part also relates to the specific fund-raising challenge
associated with it. Indeed, funds for arts and cultural education will not be
equally simple to secure. Money for school and community programs will be the
easiest to raise (some has already been committed and more will soon be in the
pipeline). Funds to support a new coordinating organization will be more difficult
to come by. Given the fact that much of the funding for the organization will be
for an operating endowment, the challenge may be more difficult still. This is the
reason why careful attention must be given to this challenge by the Leadership
Group.

Financial Implications

Funds to be raised (five-year goal): $5.7 million

* Balance of 1998 to develop organization: $40,000

* 1999 (initial start-up): $150,000 plus first $1 million of endowment

* 2000 (full operation): $200,000 plus additional $1 million of endowment

e 2001 (full operation): $200,000 plus additional $1 million of endowment

e 2002 (full operation): $100,000 plus income from endowment plus additional
$2 million of endowment to be raised

Please Note: After 2002, the organization’s operation will be self-sustaining. Program funding
(e.g., for initiatives like “HIGH FIVE”) is shown under the specific initiatives in Parts I and III.
Other special projects money may be raised as opportunities arise but are not incorporated into the
basic need requirements of the organization as laid out here. Figures are for calendar years (Janu-
ary through December).
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Part 111
Community-based Programs

II1.1: For arts and cultural education to flourish, it must be supported by a di-

verse and widely available array of community-based arts and cultural activi-

ties that support school programs and provide opportunities for others who are
not in school.

School-based arts education represents one delivery vehicle. But there are others
that are community-based. These activities should encourage and enable families
to support and amplify what their children are learning in school-based programs.
Only with such synergy will it be possible to realize the innovative and generous
vision that motivates this overall initiative. In addition, it is important to remem-
ber that a true arts and cultural education infrastructure must provide opportuni-
ties for people of all ages, not just for those in school.

In an extremely promising way, a number of community-based initiatives either
recommended in the original cultural plan or developed independently are already
moving forward. Major grants to the Community Foundation from the Lila
Wallace-Reader’s Digest Fund and the David & Lucile Packard Foundation are
funding a multi-year, community-based initiative in three neighbor-
hoods/communities: in the Mayfair District of San Jose, in Gilroy, and in
Milpitas. The Office of Cultural Affairs has also launched a community-based
touring program that will provide fee support to community-based organizations
wishing to hire local performing arts groups and individual artists/performers.
There is an obvious opportunity to incorporate educational components into these
events.

As this work moves forward, there is a need for coordinated planning and action.
The 20/21 cultural plan final report included separate sections dealing with com-
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munity programming and with arts and cultural education. For this reason, some
of the activities and initiatives contemplated by the Arts and Cultural Education
Task Force may also be discussed by a “Community Task Force” which is to be
appointed in the fall of 1999. This is especially true since arts and cultural educa-
tion is not being limited to activities for school-age students but will include en-
richment activities for adults and young people. Thus, it will be important for the
two Task Forces to coordinate, not duplicate, efforts.

II1.2: A “Cultural Passport” Program should be pursued so as to incorporate
subsidized admissions, effective promotion, transportation assistance, central-
ized box office services, and other mechanisms to encourage wider attendance
by young people and their families.

The Cultural Passport Program as described in the cultural plan continues to hold
great interest for people. The Arts Council of Santa Clara County has begun to
research this program with local corporations with the idea that it could be offered
as an employee benefit. The Task Force felt that this was a good start but that the
program should be open to families whether or not they have a current connection
to a local corporation.

One idea that was discussed was linking the Cultural Passport Program — or at
least elements of it — to the public library system. Information dissemination and
an arts card (allowing subsidized attendance at regional arts venues and programs)
could be elements that are administered through libraries. A related concept was
to use schools to develop, promote, and distribute cultural passports.

These various ideas can be pursued in the next phase of research. One thing is
certain however: a program aimed at upscale families and employees will require
a different constellation of services and promotional approaches than one aimed at
economically-challenged neighborhoods and families. Appropriate and differen-
tiated strategies must be developed for each kind of client group.

The Cultural Passport Program could be utilized as a way to strengthen earned
income of cultural organizations while at the same time promoting the core goal
of audience development. Local arts groups can benefit financially from the pro-
gram by receiving a direct subsidy to cover a portion of the foregone admission
fee for each “Cultural Passport” attender. In addition, such support provides an
incentive for these organizations to participate actively and promote the program
through their regular advertising.
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Several other ideas could be pursued should the Task Force give its approval.
These are:

—

developing associated transportation services for young people and families
offering workshops on how to use the Cultural Passport program

providing an active Web presence that can also be linked to a general infor-
mation source regarding arts events and offerings

4. developing a toll-free number linked to arts information and the cultural pass-
port program.

hadiag

ITL.3: A four-phased cultural workplace opportunities program should be de-
veloped utilizing and supporting nascent efforts of local arts and cultural
groups.

Local arts and cultural organizations have developed a variety of opportunities for
young people and adults to participate in and learn about the arts in a workplace
setting. In addition to utilizing arts organizations as sites for adult volunteers, it
was felt that these sites could also be utilized for arts and cultural education, en-
richment, and training (with a special focus on opportunities for young people).
Workplace training is also important as a vehicle for developing the next genera-
tion of arts workers in Silicon Valley.

Four levels of cultural workplace opportunities are proposed:

1. Community service: Primarily aimed at high school students and students in
their first two years of college, this program is seen as a way for young people
to learn about the arts in their communities through volunteer work. Programs
currently existing in cultural organizations can be supported directly and ad-
ditional coordination can be effected through existing organizations like City
Year and schools that would help identify recruits.

2. Internships: This level would be oriented toward talented, committed young
people who are interested in summer jobs or paid experiences working in arts
organizations with real school-to-work opportunities.

3. Apprenticeships: At the next level of advancement, apprenticeships are seen
as a way to develop the next generation of arts workers. As such, they should
be designed not only for young people seeking their first job, but also for
those who have entered the arts work force and wish to advance. This is key
to the success of 20/21 since, as cultural development moves forward over the
next decade, it will be necessary to train a cadre of workers.

4. Specialized mid-career opportunities for skills development: At the highest
levels, mid-career training and leadership development will also be required.



Arts & Cultural Education Working Paper (Final Draft) — page 26

Many models exist nationally for utilizing the workplace and the experienced
professional as the ideal combination for advanced training.

As an indication of what working in a program of this kind can mean in the lives
of young people, the Christian Science Monitor of May 4, 1998 included an arti-
cle by David Alan Grier. He wrote about students’ experiences working on a
production of the Tom Stoppard play, “Arcadia:”

The students learned to make decisions, balance a budget, and meet a
deadline. Theatre is actually the most practical of studies because it gives
students a deep and clear insight into the operation of large social organi-
zations. Of the students involved in the play, some, I hope, will remain
artists and produce the next generation of plays and movies. More will
bring a sense of artistry to their communities. All, I'm sure, know how to
make an organization operate effectively.

Local cultural organizations wishing to participate in such a program at any level
need one or more of the following:

* training

* funding

* developing and utilizing individuals who are knowledgeable in coordinating
such activities.

In addition, the community as a whole will need a centralized organization to pro-
vide information, coordination, and funding. The organization proposed in Part II
can serve this purpose.

I11.4: The touring program developed by the City of San Jose should encour-
age educational programming, be regionalized as quickly as possible, and
eventually develop an “open roster” option.

The regional touring program currently being developed by the City of San Jose
will provide small grants to community organizations wishing to book a local art-
ist or performing group for a performance or residency. This fee subsidy is in-
tended to act as an incentive to get more events to neighborhoods and community
sites.

In the criteria for funding, it is strongly encouraged that applicants get incentives
(perhaps additional funding) when educational components are built into an ap-
pearance by an artist or cultural organization. Such offerings need not be limited
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to audiences of school-age students but should be developed for families and
adults as well.

The need to present artists and arts groups in community settings is region-wide,
not just limited to the City of San Jose. It is urged that mechanisms and funding
be found to make this distribution mechanism regional. In addition to funding
sites throughout the region, all the region’s artists and arts groups should be eligi-
ble to participate as program providers.

As currently designed, the pilot touring program developed by the City of San
Jose is not open to schools for programs they present that are not open to the pub-
lic. It is recommended in the next phase of the program that this guideline be
changed so that schools can participate fully.

Finally, as this program grows and as community providers become more sophis-
ticated about their needs, the touring program should allow them to book groups
from outside the region that serve a particular need or niche not served by local
artists or arts organizations. For example, it is possible that a particular commu-
nity organization may wish to offer a performing group rooted in a culture that is
not represented by one of the region’s performing groups. In another instance, a
social service organization may want to bring in a writer who has had particular
success dealing with incarcerated youth. While the emphasis should be on the
presentation of regional artists and arts groups, others with special skills and ex-
perience should not be excluded.

IIL.5: The touring program should support a progression from one-shot events
toward longer-term, in-depth, community-based educational residencies.

The regional touring program being developed could end up funding mostly one-
shot performances. To the extent that educational goals are part of the program,
one-shot performances aimed at exposure would have little lasting value. Much
more important is fostering longer-term relationships between artist/arts organi-
zation providers and sites where in-depth experiences can be fostered over time.

Some arts agencies that run touring programs have figured out ways to encourage
more longer-term programming. It generally combines a carrot and stick ap-
proach. The carrot is to provide generous funding for first-time users even if the
program being sponsored is a one-shot event. But for those who want to come
back a second and third time for funding, strong encouragement is given to ex-
pand the length and depth of the offerings. Not only are funding incentives given
for this but less funding is provided to simply do another one-shot performance.
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I11.6: Ongoing training should be provided to help community-based organi-
zations and arts providers learn how to design effective longer-term cultural
education activities and residencies. This training should be open to classroom
and specialist teachers working in the school-based programs.

Just as most teachers in school settings need training in how to link the arts to
their ongoing teaching, individuals in neighborhood and community organizations
need technical assistance in artistic program planning. Especially as they present
longer-term residency activities, they need to learn how to use artists effectively,
how to access more funding, how to garner audiences, how to integrate the arts
into their ongoing programs, and how to improve the quality of the educational
experiences.

In addition, many of the artists and arts organization providers have limited expe-
rience in the educational aspects of their presentations. They may be excellent at
giving straight performance events but have little experience in how to design
educational activities that have lasting value. They too need training.

Finally, as part of the training and exposure, it is suggested that regular showcases
be held to expose both the artists/arts organization providers and the site adminis-
trators to quality programs. This can also offer an opportunity for both buyers
and sellers to get to know one another and consummate bookings.

Financial Implications

Funds to be raised (ten-year goal): $7.35 million

Cultural Passport Program

» Balance of 1998: $50,000 for program development

e 1999: $100,000 for program piloting

* 2000 and beyond: $250,000/year (including reimbursements to local cultural
organizations)

Cultural Workplace Program

» Balance of 1998: $50,000 for program development

* 1999: $100,000 for program piloting

* 2000 and beyond: $350,000 (including reimbursements to local cultural orga-
nizations and staff coordination)

Touring Program
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* Balance of 1998: $70,000 (already committed)
e 1999: $180,000
e 2000 and beyond: $250,000

Please note: These figures do not include matching funds provided by participating organizations,
only the additional funds that are required to be raised. Figures are for calendar years (January
through December).
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Next Steps

This final draft of the Arts and Cultural Education Task Force is a call to action.
The work summarized and the initiatives outlined in this document represent sev-
eral months of deliberation by over fifty people who care deeply about the future
of arts, cultural and design education in Silicon Valley. Their work follows two
years of research carried out as part of a comprehensive cultural planning process.
The research indicated wide public support for more arts education in schools and
for the provision of educational opportunities throughout the community for
young people and their families.

While continued planning and development is certainly required, it is now time to
marshal the resources to launch this effort. That challenge must be met for the
initiatives described here to be successful, rather than only promissory. There
may be nowhere in the United States where the financial capacity to meet such a
challenge is so great at this time.

The following steps are recommended for the balance of 1998:

By July 1, 1998:
— Distribute report to Leadership Council members and to members of the Task
Force and Working Groups.
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By August 1, 1998:

— Review existing public and private resources available for 1998 and 1999 fi-
nancial requirements and report balance to be raised.

— Develop arts education consultant scope of work to complete program design
and piloting through June, 1999 by which time the new organization will be
staffed and ready to take on planning and design functions.

By October 1, 1998:

— Solicit Leadership Council reactions to report and make amendments to pro-
posed plan as required.

— Begin design for arts education organization and write job description for di-
rector.

— Begin fund-raising planning and implementation.

— Begin site selection and project planning for first “HIGH FIVE” projects.

By December 1, 1998:

— Evaluate, amend, and approve program design and funding for Cultural
Passport Program.

— Evaluate, amend, and approve program design and funding for Cultural
Workplace Program.

— Evaluate, amend, and approve educational component design of touring pro-
gram and allocate funding.

— Evaluate, amend, and approve plans and funding for pilot sites of “HIGH
FIVE.”




Arts & Cultural Education Working Paper (Final Draft) — page 32

Appendix A
Participants

The staff and consultants for Cultural Initiatives/Silicon Valley wish to thank
Task Force Members as well as those individuals who contributed to the Working
Group discussions.

Task Force Members

Dianne McKenna, Chair Trustee, New Children’s Shelter Fund

Eleanor Watanabe, Co-chair Executive Director, Cupertino Educational
Endowment Foundation

Randy Adams Executive Director, Theatre Works

Pat Anderson Executive Vice President, Lockheed Martin
Enterprise Information Systems; Trustee, San
Jose Cleveland Ballet

Patrick Day Principal, Willow Glen High School

Bruce Davis Executive Director, Arts Council of Santa Clara
County

William Erlendson Director, External Affairs and Community
Development, San Jose Unified School District

Maria Ferrer Trustee, Santa Clara County Board of
Education

Mary Gardner Superintendent, Saratoga Union School District

Nancy Glaze Senior Program Officer, David & Lucile
Packard Foundation

Martha Kanter President, De Anza College; Trustee, San Jose

Museum of Art
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Ted Lucas
Michael Mulcahy
Sally Osberg

Charlotte Powers
Lisa Sonsini

Pat Souza

Art Takahara

Andrea Temkin
Eva Terrazas

Ruth Tunstall-Grant

Chair, Music Department, San Jose State
University

Executive Director, San Jose Children’s
Musical Theatre

Executive Director, Children’s Discovery
Museum

Councilperson, San Jose City Council
President, Sobrato Family Foundation
Superintendent, Oak Grove School District

President/CEO, De Anza Manufacturing;
Trustee, Community School of Music and Arts

Executive Director, Community School of
Music and Arts

Senior Policy Analyst, City of San Jose;
Trustee, MACLA

Director of Art, Children’s Shelter of Santa
Clara County

Working Group #1 — Infrastructure

Karen Altree-Piemme

Roy Avila
Bruce Davis

Laura Esparza
Yankee Johnson
Ehud Krause

Eve Page Mathias
Michael Mulcahy
Sally Osberg

Donna Pope

Associate Director, Red Ladder Theatre
Company, San Jose Repertory Theatre
Director of Community Affairs, 36 KICU-TV
Executive Director, Arts Council of Santa Clara
County

Arts and Education Program Manager,
Mexican Heritage Corporation

Arts Program Director, San Jose Office of
Cultural Affairs

Artistic Director, Zohar Dance Company
Instructor of Art and Humanities/Gallery
Coordinator, Art Department, San Jose City
College; Arts Commissioner, City of San Jose
Executive Director, San Jose Children’s
Musical Theatre

Executive Director, Children’s Discovery
Museum

Arts Program Officer, San Jose Office of
Cultural Affairs
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Nancy Ragey

Lisa Sonsini
Art Takahara

Andrea Temkin

Eleanor Watanabe

Karen Altree-Piemme
Elizabeth Anabo
Bruce Davis

Val DeLang

Yankee Johnson

Ehud Krause
Michael Mulcahy

Sally Osberg
Lisa Poelle
Donna Pope

Charlotte Powers
Andrea Temkin

Margie Alejandro

Program Officer, Community Foundation
Silicon Valley

President, Sobrato Family Foundation

President/CEO, De Anza Manufacturing;
Trustee, Community School of Music and Arts

Executive Director, Community School of
Music and Arts

Executive Director, Cupertino Educational
Endowment Foundation

Working Group #2 — Community Programs

Associate Artistic Director, Red Ladder
Theatre Company, San Jose Repertory Theatre

Senior Program Officer, Community
Foundation Silicon Valley

Executive Director, Arts Council of Santa Clara
County

Museum Educator for School and Teacher
Programs, San Jose Museum of Art

Arts Program Director, San Jose Office of
Cultural Affairs

Artistic Director, Zohar Dance Company

Executive Director, San Jose Children’s
Musical Theatre

Executive Director, Children’s Discovery
Museum

Special Projects, Therma Corporation; Trustee,
San Jose Children’s Musical Theatre

Arts Program Officer, San Jose Office of
Cultural Affairs

Councilperson, San Jose City Council

Executive Director, Community School of
Music and Arts

Working Group #3 — School Programs

Music Instructor K-8, Saratoga Union School
District
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Karen Altree-Piemme
Pat Anderson

Patrick Day

Val DeLang

Laura Esparza

Mary Gardner
Yankee Johnson

Dianne Koeppel-Horn
John McCluggage

Andrew Mendoza

Donna Pope

Charlotte Powers
Meril Smith

Ruth Tunstall-Grant

Staff and Consultants

Lynn Rogers
Nancy Wiener
Dennie Palmer Wolf

Thomas Wolf

Associate Artistic Director, Red Ladder
Theatre Company, San Jose Repertory Theatre

Executive Vice President, Lockheed Martin
Enterprise Information Systems; Trustee, San
Jose Cleveland Ballet

Principal, Willow Glen High School

Museum Educator for School and Teacher
Programs, San Jose Museum of Art

Arts and Education Program Manager,
Mexican Heritage Corporation

Superintendent, Saratoga Union School District

Arts Program Director, San Jose Office of
Cultural Affairs

Director of Education, San Jose Museum of Art

Associate Artistic Director, Red Ladder
Theatre Company, San Jose Repertory Theatre

Senior Council Assistant, Office of
Councilperson Charlotte Powers, San Jose City
Council

Arts Program Officer, San Jose Office of
Cultural Affairs

Councilperson, San Jose City Council
Principal on Special Assignment, Oak Grove
School District

Director of Art, Children’s Shelter of Santa
Clara County

Planning and Development Officer, San Jose
Office of Cultural Affairs

Executive Director, Cultural Initiatives/ Silicon
Valley

Director, Project PACE, Harvard Graduate
School of Education

Chairman/CEO, Wolf, Keens & Company
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Appendix B
Cultural Education Collaborative
(Charlotte, NC)

General Information

General
description of
organization/

facility

The Cultural Education Collaborative (CEC) is a recently-
formed service organization whose mission is “to provide a
comprehensive cultural, arts and science education program
for the Charlotte/Mecklenburg area.” CEC is working to de-
velop a comprehensive program for PreK-12 curriculum,
community programs, and professional development and
training in the Charlotte/Mecklenburg County area. As a serv-
ice organization, the CEC is not a producing/presenting entity,
but rather works with organizations in the community to de-
velop school-community partnerships. It provides regrant
monies to schools, organizations, and individuals in the com-
munity for administration, technical assistance, and training to
build capacity for achieving quality education programs. Its
programs support partnerships and collaborations that work
toward a comprehensive approach to curriculum, instruction,
and student assessment achieved by linking classroom learning
experiences with a community-based series of cultural pro-
grams. The CEC is based in the recently re-opened Spirit
Square Center for Arts and Education, a facility which in-
cludes a theater, gallery space, and studio/classroom spaces
that can be used as the hub site for community-wide collabo-
rative, cultural arts and science education partnership pro-
grams. The initial programs of the CEC began in FY 1997-98,
and the organization currently has a staff of five and a budget
of $1.2 million.
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Educational Programs

Performances At least initially, the primary focus of the CEC is on programs

and Programs for school children and teachers. Programs of the CEC include:

for Schools and

Educators * Regranting and Contracts:

* Arts and Science Education Grants: funding for pro-
jects in education in the arts, education for the arts, and
teaching other subjects with the arts.

* Learning Event Contracts: funding for programs/ ini-
tiatives proven over time, leadership/model practices
that can be replicated, and new/pilot programs that fill
a special need.

* Partnership Planning: funding in support of ongoing
relationships between organizations and schools, plan-
ning for long term (minimum of three years) partner-
ships, and school-wide participation of instructional
teams.

* Collaborations and Special Projects: funding for dis-
trict-wide clusters of schools collaborating with cul-
tural organizations, topic-based program initiatives,
and collaborative projects that align with curriculum.

To further this work, the CEC is establishing a Cultural

Education Curriculum Working Group to guide the devel-

opment and piloting of topic-based curricula. This working

group will team community cultural organizations with
teachers to encourage linking new and revised programs
with identified topics.

* Professional Development: The CEC conducts a coordi-
nated series of professional development opportunities in-
cluding teacher training (Arts Alive), artist training (Artist
Showcase Program), and an administrator’s information
exchange.

* Technical Assistance: The CEC provides technical assis-
tance to community organizations, teachers, and adminis-
trators through grant writing workshops and promoting
strong practices in student assessment and program
evaluation.
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* Student/Program Assessment: The CEC is developing
and implementing student assessment strategies that meas-
ure learning over time. Toward this end, the CEC has pro-
posed a comprehensive effort to establish baseline
information for students in school with respect to published
performance standards in the arts and sciences. Changes in
performances will be subsequently tracked for students in-
volved in intensive arts programs, students with moderate
exposure to the arts through school-based programs, and
students with little or no learning opportunities in arts edu-
cation instruction. The assessment would also involve stu-
dents participating in community programs, and would
include impact of community-based programs on family
participation. An evaluation of specific program offerings
is proposed, as is an evaluation of CEC programs.

A specific example of programming initiatives of the CEC is
the 1997-98 instructional collaboration entitled “The World of
Oz.” By teaming teachers, administrators, and cultural organi-
zation staff, a year-long project has been developed to support
the Literacy Plan of the Charlotte-Mecklenburg Schools. Plan-
ning for the project began in spring of 1997 with the writing
and design of an integrated curriculum with strong applications
for the use of technology and student assessment strategies. A
series of professional development opportunities were pro-
vided over the summer to assist teachers with implementation,
and the school year opened with a 3-week unit of study in
every third grade classroom. Then, throughout the month of
October, 14 cultural organizations offered a series of work-
shops anchored by a stage production of the Wizard of Oz and
a specially designed exhibit, the Science of Oz. During the
winter and spring, teachers continued to teach from the cur-
riculum guide, selecting follow-up activities written by cultural
organizations. Finally, in April 1998, the “Oz” journey will
complete with the annual “CMS Celebration of the Arts” pub-
lic performance and art exhibit featuring a range of student tal-
ent and ages.

This project illustrates three inter-related oversight areas of the
CEC: PreK through grade 12 curriculum-based programming,
community programming, and professional development and
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technical assistance. Project partners include the CEC, the Arts
& Science Council, Charlotte-Mecklenburg Schools, and the
14 participating cultural organizations. The project had a
budget of $310,000 and was sponsored by First Union Na-
tional Bank and the Charlotte Center City Partners. Over
17,000 students participated in the project; over 550 teachers
and administrators participated in professional development
seminars. The project represents the first time a comprehensive
program has been planned involving teachers from all levels
(PreK-12), in partnership with local arts and science organiza-

tions.
Adult In addition to professional development opportunities de-
Education scribed above, the CEC supports leadership development in

the area of arts education through involving a broad constitu-
ency with many levels of leadership; offerings workshops,
seminars, and conferences; offering a fellowship program; and
sponsoring attendance to local, state, or national conferences.

Awareness Another focus of CEC is building awareness of the benefits of
a cultural, arts, and science education for parents, citizens, and
leaders. This is being achieved by serving as a communication
link to citizens and parents, educational institutions (Pre-K
through colleges and universities), parent/teacher associations
and organizations, cultural, arts, and science organizations,
corporate leadership and foundations, individual artists and
scientists, and elected officials.

History In 1996, Charlotte/Mecklenburg County completed a plan to
promote broad access and public participation in cultural ac-
tivity through a major initiative in arts and cultural education.
This initiative, a comprehensive, community-wide arts and
cultural education initiative, was more than five years in de-
sign, with the original concept growing out of a community
cultural planning effort in 1991. Subsequently, it was the sub-
ject of two Task Force deliberations, and it received its final
detailed design with the assistance of independent consultants
in 1995-1996. The initiative was designed to take advantage of
a community that expressed strong support for arts education,
a local public school system that was willing to commit re-
sources to a comprehensive program, a local cultural coordi-
nating and funding agency — the Arts & Science Council — that
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made arts education its highest priority, local arts and science
organizations with extensive education offerings for school-
age children, and a facility that was available to house essen-
tial elements of the program.

Since that time, the CEC has developed from a skeletal staff of
two to its current staff of five. In June, 1997 the CEC received
its own nonprofit status, launched the major “World of Oz”
initiative, and moved its offices to the Spirit Square hub site
facility. During this transition year, building the administrative
infrastructure of the organization has taken priority while the
on-going regrant program and other annual initiatives continue
to be implemented.

Plans for the
Future

Year One of a fully operational program will focus on the fur-
ther development and nurturing of relationships between
schools and cultural organization staff, development of status
assessment administrative partnership programs, and refine-
ment of an instructional collaborations program.
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Appendix C
The John F. Kennedy Center for the
Performing Arts (Washington, DC)

General Information

General
description of
organization/

facility

The John F. Kennedy Center for the Performing Arts is a
presidential memorial as well as the nation’s center for the per-
forming arts, mandated by Congress to present and produce the
finest performances from this country and abroad. Each year
nearly 2 million patrons attend more than 2,800 performances
on the Center’s six stages: the Concert Hall with 2,450 seats,
the Opera House with 2,300 seats, the Eisenhower Theater
with 1,100 seats, the Terrace Theater with 500 seats, the
Theater Lab with 350 seats, and the American Film Institute
with 250 seats. Many of the performances offered in these
theaters are original Kennedy Center productions that result
from the Center’s active producing and commissioning efforts.
The National Symphony Orchestra, an affiliate of the Center,
uses the Concert Hall as its home.

Other public spaces in the building include the Hall of States
and Hall of Nations, the Grand Foyer, the River and Roof Ter-
races, and the Education Resource Center.

As a national performing arts education resource, the Kennedy
Center has an Education Department that develops programs to
help teachers use the arts to foster creativity and excite imagi-
nations in the classroom. The Center’s education programs
nurture artistry in young people as well as provide arts educa-
tion for adults. The Education Department has a budget of ap-
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proximately $8 million and 25 full-time staff, 8 interns, 4
regular part-time staff, and numerous consultants and volun-

teers.
Educational Programs
Performances * Performances for School Groups: As part of their regular
and Programs performing arts series, the Center offers performances
for Schools and during the school day to school groups at a discounted
Educators ticket price. The Education Department provides curricu-

lum material connected with these performances (Cuesheet
Performance Guides) to teachers to assist in preparation for
and follow-up to attendance at these performances. In FY
1997-98, over 40 such offerings are available to school
groups. These programs generally serve 10,000 students
each year in grades K through 12.

Professional Development Opportunities for Teachers
Program: This program offers workshops that enhance arts
specialists’ abilities to teach about the arts and develop
teachers’ abilities to teach other subjects through the arts.
Some workshops combine hands-on learning experiences
with an examination of artistic concepts through live per-
formance experiences. Art forms and processes are ex-
plored with creative and performing artists, designers,
critics, and technicians through artist-audience interactions
before or after performances. Participating teachers may
earn graduate credit or in-service credit. In FY 1997-98,
over 50 such workshops are offered. This program gener-
ally serves over 1,500 teachers each year.

Performing Arts Centers and Schools: Partners in Edu-
cation: This program is designed to assist performing arts
centers and other presenting organizations throughout the
nation develop and/or expand educational partnerships with
their local school systems. The purpose of the partnerships
is the establishment or expansion of professional develop-
ment programs in the arts for all teachers. The program,
established in 1991, is based on the belief that educating
teachers is an essential component of any effort designed to
increase the artistic literacy of young people. Partnership
teams consist of a member of a performing arts center or
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presenting organization and a senior level administrator of

a neighboring school system. The program includes:

* afive-day Institute that offers partnership teams pro-
gram models and planning strategies for establishing or
expanding professional development programs in the
arts for all teachers

» follow-up consultation to assist in program develop-
ment, and current information on legislation and policy
affecting schools and arts education

* annual meetings to assist teams in their partnership and
program development

» special access to Kennedy Center touring programs.

Currently, 68 communities in 38 states participate in this

program, which involves over 7,200 teachers.

* Performing Arts Series on Cable TV: A distance learning
Performing Arts Series has been developed by the Prince
William Network in cooperation with the Education De-
partment of the Kennedy Center. Programs feature artists
and companies who perform at the Kennedy Center. The
live and interactive broadcast format of this televised series
allows students to phone in, fax, and email questions to the
artists involved in the programs. During the two weeks
following each live broadcast, teachers and students can
connect to Internet Web sites specifically designed to coor-
dinate with the series. A Study Guide containing dates and
times of programs, information and activities for students,
and Web site addresses is sent to each teacher who regis-
ters for the series. An Arts Activity Guide for teachers has
been developed to connect the Kennedy Center live per-
formances via satellite to core curriculum content standards
which are guided by GOALS 2000. The 1997-98 series in-
cludes seven different performances/ offerings. This pro-
gram currently reaches over 200,000 students.

e  Community Partnerships: Through community partner-
ships and collaborations with major performing companies
and artists, the Kennedy Center’s community/outreach ini-
tiatives provide culturally diverse communities with ex-
tended performance and training opportunities for the
general public and student populations. These programs are
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designed to demonstrate how partnerships among artists,
cultural institutions, school districts, local governments,
and the general community can result in high quality artis-
tic and educational events that strengthen the fabric of local
communities across the country. The models are docu-
mented and disseminated through print and electronic me-
dia as well as through hands-on workshops and training
seminars. The partnerships include:

DC Public School System: This long-term partnership
includes in-depth relationships with six schools. As part
of this partnership, students attend performances at the
Kennedy Center, specially trained artists provide in-
school lecture/demonstrations, artists and teachers col-
laborate on the development of curriculum centered
artist residencies, and teachers and administrators par-
ticipate in professional development activities. Over
3,200 students and teachers participate in this partner-
ship.

Family Performance Series: Families and students
from participating Partnership Initiative Schools re-
ceive tickets and preparatory materials for attendance at
seven Youth and Family Program performances
throughout the year. Over 200 people participated in
this program in FY 1997.

Carter Barron Programs: The program is designed to
bring the Kennedy center’s diverse resources into the
local community and to encourage broader participa-
tion of segments of the community who seldom partici-
pate in formal concert and education settings. This
program, offered with the National Symphony Orches-
tra, provides a special series of concerts and “In Your
Neighborhood Experiences” that include in-school per-
formances, joint community concerts in churches and
community centers, and a ticket program that invites
community members to “Be Our Guest” at future Ken-
nedy Center performances. Over 11,000 people partici-
pate in this program.

Kennedy Center/Dance Theatre of Harlem Com-
munity Dance Residency: The program, now in its
fifth year, introduces classical ballet to metropolitan
Washington students through lecture/demonstrations,
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workshops, live performances, and training experi-
ences. This program, which has three community part-
ners (the Duke Ellington schools of the Arts, the Robert
E. Lee Recreation Center, and the Suitland High School
for the Visual and Performing Arts) has reached an
audience of approximately 28,000 students and their
families since it began in the fall of 1993.

Family *  Youth and Family Series: Each year, the Kennedy Center
Programs offers a series of programs targeted for families. These
programs include Center-produced events, touring artists,
and National Symphony Orchestra concerts for young peo-
ple. The series is packaged as the Imagination Celebration,
and in 1997-98 includes over 25 events (categorized by
age-level appropriateness). A number of related Perform-
ance Plus programs (see section on Adult Education Pro-
grams) are targeted for family participation as well (five
such offerings are available in the 1997-98 season). A
number of families attend this series through the Commu-
nity Partnerships Initiatives described above. Nearly
83,000 adults and children generally attend these family
concerts.

* New Works and National Touring: As part of its com-
mitment to youth and family programs, the Kennedy Cen-
ter commissions and produces new works for young
audiences. These productions are offered to local audiences
through the Family Series described above. In FY 1997-98,
three such offerings have been commissioned and produced
and will tour nationally in FY 1999-2000. One such pro-
gram produced last year toured this year for five months to
45 venues in 21 states (147 performances.) The productions
on tour are presented at Imagination Celebration sites, as
well as other locations.

* New Visions/New Voices: This program is a biennial na-
tional forum for plays-in-progress. It is designed to assist in
the creation of new professional plays and musicals for
youth and family audiences. Over 100 theater artists re-
write, revise, and rehearse new plays and musicals over a
5-day period in May. The plays are presented as staged




Arts & Cultural Education Working Paper (Final Draft) — page 46

readings during a 3-day national conferences. Participants
are selected by a panel of outside readers and a Kennedy
Center in-house committee. All plays presented at the
staged reading are produced by sponsoring companies the
following season.

Adult
Education
Programs

* Performance Plus: The Kennedy Center offers a series of
educational programs for adults called Performance Plus.
Events in this program include demonstrations, discus-
sions, multi-session courses, open rehearsals, and partici-
patory workshops, often immediately before or after a
performance. Each event offers unique insights into the art
forms and specific works, directly from the artists who
have brought them into being. Some events offer broad,
general information about an art form rather than focusing
on specific performances; some relate specifically to the
performances on the stages of the Kennedy Center (and
may include Spotlight on Theater Notes, a publication pro-
viding background information on specific performances);
some are “behind the scenes” sessions; and others explore
the creative process. In FY 1997-98, over 75 Performance
Plus events are scheduled. In FY 1997, over 10,000 people
attend these events.

* Internships: The Kennedy Center also has a program of
internships for people interested in careers in performing
arts management and/or arts education. Upper-level under-
graduate students, graduate students, and students who
have graduated but have not been out of school for more
than two years are eligible to apply. Internships are full-
time commitments of 3-4 months duration. Interns receive
financial assistance to help defray housing and transporta-
tion expenses. Internships are available in the areas of ad-
ministration, marketing, development, education, and
National Symphony Orchestra. In FY 1997, 73 people par-
ticipated in this program.

Advocacy
Programs

The Kennedy Center Alliance for Arts Education Network
(KCAAEN) is a coalition of 45 statewide nonprofit organiza-
tions working in Partnership with the Kennedy Center to sup-
port policies, practices, and partnerships which ensure that the
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arts are woven into the very fiber of American education.
These State Alliances bring together educators, community
leaders, arts organizations, and concerned citizens to plan and
implement programs and activities that work toward the Net-
work’s goals of advocacy, unity, governance, and service. The
State Alliances build collaborations, position the arts before
policy makers, create programs for Young People, provide
educational programs, lend support and assistance to local arts
and cultural organizations, spearhead public education regard-
ing arts education, and recognize innovation and achievement
through awards. In FY 1997, the Alliance directly served over
1,800,000 people.

Specific programs of KCAAEN include:

* Imagination Celebration: This network of performing arts
festivals that celebrate and showcase young people and the
arts is currently held at the Kennedy Center and four na-
tional sites: Albany, NY; Fort Worth, TX; Dallas, TX; and
Colorado Spring, CO. This program is developed around
community-wide partnerships between artists, cultural in-
stitutions, schools, businesses, and local governments. (See
description under Family Programs for the Kennedy Center
program).

* Creative Ticket for Student Success: This two-year
grass-roots campaign is bringing together teachers, arts
specialists, parents, artists, and community leaders to advo-
cate the inclusion of the arts in broad-based school curric-
ula. Campaign efforts, led by Alliance members, include
state and local meetings, a celebrity artist tour, advertising
and promotions, and an annual awards program.

Artistic
Development/
Training

The educational programs of the Kennedy Center also include
a number of programs for artists:

* Exploring Ballet with Suzanne Farrell: This 3-week in-
tensive summer ballet course is open to male and female

students ages 14-18 with at least 5 years of ballet training.

* American College Theater Festival: This national theater
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program involves 21,000 students from colleges and uni-
versities nationwide through state, regional, and national
festivals of student written and produced work. Regional
festivals are judged by a panel selected by the Kennedy
Center, and 4-6 of the best are showcased in the spring at a
national festival at the Kennedy Center (all expenses paid.)
Productions of this Festival were attended by 500,000 peo-
ple.

* Opportunities for Young Performers: The Kennedy
Center Education Department offers a number of opportu-
nities for young performers each year, including master
classes, national fairs/festivals, NSO young soloist compe-
titions, and NSO fellowships.

* National Symphony Orchestra Education Program:
Education is a high priority of the NSO. Educational pro-
grams of the NSO include performances for children;
master classes, soloist competitions, a youth fellowship
program; and the American Residency program through
which the NSO spends an extended period of time in a se-
lected community outside the Washington, DC area. Over
45,000 people participate in NSO educational programs,
excluding those participating in American Residencies.

Web Resource | ArtsEdge, The Kennedy Center’s ArtsEdge web site, serves as
a communications hub for individuals who wish to share in-
formation and ideas about the arts in education. Visitors can
join an online discussions, create or respond to a topic on the
bulletin board, or participate in a special guest forum. This is
also a source of information about conferences, workshops,
and other events, as well as grant opportunities related to arts
education. In FY 1997, nearly 135,000 people accessed infor-
mation on this site.

* NewsBreak, the network’s online magazine, contains up-
dated new items as well as information about exciting re-
sources that affect the arts in education. It also highlights
significant projects and Internet-based resources that con-
tribute to the arts in education.

* The Web Spotlight provides access to Internet-based in-
formation and resources from around the world that have
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been selected for their potential value to ArtsEdge users.

* The Search Lab provides access to arts education docu-
ments, directories, and resources for use in planning, im-
plementing, evaluating, and/or supporting arts education
programs.

e The Curriculum Studio is designed to provide teachers and
artist-educators with examples of innovative programs and
practices in the arts and education, as well as interactive
opportunities to work with other teachers.

ArtsEdge was developed under a cooperative agreement be-
tween the Kennedy Center and the National Endowment for
the Arts (with additional support from the U.S. Department of
Education.) The network also receives support from the GE
Fund and MCL

Funding Funding for the programs of the Kennedy Center Education
Department comes from a variety of different funders, includ-
ing Barbizon Electric, Botwinick-Wolfensohn Foundation, The
Butz Foundation, The Morris and Gwendolyn Cafritz Founda-
tion, CEMEX S.A. de C.V., DC Commission on the Arts, En-
ron Corporation, Fannie Mae Foundation, Fourth Freedom
Forum, Inc., GE Fund, Rose Mary Kennedy Center Education
Fund, Helen Sperry Lea Foundation, Mars Foundation, MCI
Foundation, National AIDS Fund, National Endowment for the
Arts, Prince Charitable Trusts, the U.S. Department of Educa-
tion, and Wolfensohn & Co. In kind support is provided by
Binney & Smith, Inc. Gifts to the Kennedy Center Corporate
Fund also help to underwrite educational programming. Gifts
and grants to the National Symphony Orchestra Education
Program are provided by The Morris and Gwendolyn Cafritz
Foundation, DC Commission on the Arts and Humanities, Edi-
son Electric Institute, the Nell Goodrich Golyer Fund, the
Charles Engelhard Foundation, International Humanities, Inc.,
Johnson & Johnson, Gordon Keller Music Company, Kiplinger
Foundation, Helen Sperry Lea Foundation, Marpat Foundation,
Mars Foundation, Mars, Inc., National Trustees of the National
Symphony Orchestra, NationsBank NA, Park Foundation, Inc.,
Loulyfran Wolfson Foundation, the Women’s Committee for
the National Symphony Orchestra, and the U.S. Department of
Education.
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History

The educational programs of the Kennedy Center have devel-
oped over time in response to constituent demand. For exam-
ple, as the Professional Development program for teachers
became known, there were increasing numbers of calls from
communities across the country wanting to participate in simi-
lar training programs. The Partners in Education program was
developed in 1991 as a response to this demand. Originally
funded by Toyota Foundation, the program was designed as a
one-time pilot serving 14 communities. However, the partici-
pants insisted that the relationship continue beyond this, and
other communities were eager to participate. The program has
accordingly expanded to 68 communities, and there were more
than 150 people attending a recent annual meeting.

Another area in which there has been increasing growth in re-
sponse to constituent demand is use of technology.

ArtsEdge, which was established in 1991, was an outgrowth of
a national effort, led by the Kennedy Center and the J. Paul
Getty Trust, to incorporate the arts into Goals 2000 for Educa-
tion. This national effort made clear the need for a central in-
formation source for those working to incorporate the arts into
education, and ArtsEdge was established to meet this need.

In general, the Kennedy Center develops regional and national
programs based on models that they test and develop locally.
Their programs are designed not to be proscriptive, but rather
to offer a possible model from which different communities
can draw relevant aspects to design what will work most ef-
fectively in their own local circumstances. The greatest chal-
lenges that staff must meet are determining which constituent
needs to meet (since they cannot meet all demands) and se-
curing resources sufficient to support their efforts to meet these
identified needs.

Plans for the
Future

Kennedy Center staff are turning increasingly to technology as
a tool to expand what they can offer to communities. For ex-
ample, they are developing ways to provide (live) audio and
visual coverage of educational offerings occurring at the Cen-
ter to audiences across the country. They are investigating use
of video as a tool for teacher workshops. Their goal is to de-
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velop tools that make their educational resources available to
as many people as possible in as convenient and effective a
fashion as is feasible, drawing on ever-expanding technologi-
cal capacities.

The Center is also expanding the national tours of their own
productions targeted to youth and families. This year, a Ken-
nedy Center production toured for five months to 147 sites.
Next year, three shows will be touring nationally. In addition
to providing high quality performances for families, these pro-
ductions tour with related workshops and curriculum materials,
so that communities presenting the events can expand the im-
pact of the offerings. These productions have been developed
to fill the need for high quality family offerings, and the tour-
ing of these offerings will continue to be expanded as new pro-
ductions are developed.




